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Abstract 
In this paper we focus on pedagogical effectiveness, not its economic efficiency. In the last period the issue of the evaluation of 
e-learning is paid much attention. Many authors already discussed the possibilities of measuring the effectiveness of teaching in 
connection with the electronic form of education, and they often pointed to inconsistencies in the understanding of the term 
efficiency. Effectiveness of education is a very complex and extensive concept. In its quantification it is necessary to consider a 
large number of indicators that are often difficult to be precisely measured. Whenever the authors of articles are dealing with the 
evaluation of eLearning as electronic form of learning, they almost always apply the method of comparison. 
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1. Language on-line course and its evaluation 
In the last period the issue of the evaluation of e-learning is paid much attention. Development in this area 
reached the point where we get from the initial enthusiasm from all that had even a tinge of electronic form, to 
evaluating e-learning educational programs, especially to assess their effectiveness. If in 2001, the American Society 
for Training and Development notes, that evaluation research of eLearning is despite increased attention it receives, 
still inadequate, it must be said that in recent years this research is receiving steadily increasing attention. 
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In this paper we focus on pedagogical effectiveness, not its economic efficiency. The effectiveness of teaching is 
meant here as the second plane of Kirkpatrick's four layer scales, the level involved in the evaluation of learning 
outcomes. (Croes). The evaluation of eLearning as a form, as a way of teaching is meant in the next chapter. 
 
Many authors already discussed the possibilities of measuring the effectiveness of teaching in connection with 
the electronic form of education, and they often pointed to inconsistencies in the understanding of the term 
efficiency. 
 
Even in our conditions, however, even after several years of usage we encounter with the statement that "so far 
the notion of efficiency of the educational process and its content is still not sufficiently defined, and, therefore, 
attempts to determine the effectiveness of education are very different and rather based on evaluation models of 
economic, sociological, etc . "(Zlámalová, 2010). The article itself refers to the evaluation of electronic forms, not to 
assess the results of its application. Some authors focus on determining the actual effectiveness of specific 
demonstrable results. (Dostál 2008). Their study does not affect specially our teaching, taking the example of 
teaching electronics in technical education with the use of electronic kits and without them. The example in detail 
and clearly demonstrates the procedure that leads up to the numeric expressing the effectiveness of the method 
chosen. 
 
2. Evaluation of eLearning 
It is certainly correct, if we seek for the most appropriate procedure for verifying and optimal assessment system 
of eLearning as electronic form and for summation of the results we try multivariate statistical methods. In the 
evaluation system the evaluation criteria play a major role. This includes of course the question of goals, the 
question of what the final evaluation should serve. 
 
2.1. Methods of evaluation 
Whenever the authors of articles are dealing with the evaluation of eLearning as electronic form of learning, they 
almost always apply the method of comparison. Various tables and summaries, usually referred to as the advantages 
and disadvantages of eLearning, then appeared in articles in which their publishing is only little functional and to 
which focused article are very remotely related. 
 
2.2. Objectives of evaluation 
Models of programmed and problem teaching have proved beneficial for acquiring basic, non-complex 
knowledge. They finally failed because they could not usually cover the entire educational system, if concerning 
learning and teaching. Meanwhile eLearning is designed so that it is based on the assumption that the user can read 
and write. When dealing with a language course, the user should know what word, sentence, fall, grammatical tense, 
preposition, etc. is, and that these basic skills and knowledge he acquired in a different way of learning than 
electronic. This form descends from the universities to high schools and further to primary schools. Thus, while the 
programmed teaching found its limit “to which”, eLearning seeks its border “from that”. One of the objectives of the 
actual evaluation must be to detect and to show as accurately and reliably eLearning and its possibilities and to 
determine its mentioned bottom limit. This must be done relatively soon and the solutions must be shown. Historical 
experience tells us that in our conditions was never adopted such system, on the level of primary and secondary 
education, which parts would be based on different models of teaching. Determination of the boundaries of 
eLearning will have to take in consideration the fact from what age students are in their average, able to 
independently operate the electronic device. 
 
141 Sarka Hubackova /  Procedia - Social and Behavioral Sciences  143 ( 2014 )  139 – 142 
Meanwhile, it is symptomatic for the development, that neither universities, which greatly promotes electronic 
form of learning, abolished the system of classes, courses, seminars, lectures, ie something what classic eLearning 
does not expect when presented as a support, possibly as a supporting system of the educational process. 
 
For the contemporary development it is quite significant that universities are interested in computer skills, 
information skills of their potential students. So far, there is such a situation that they can rely on the fact that the 
necessary assumed knowledge were secured by other forms of education than eLearning. It is a state unsustainable 
in the future. In order to become a truly revolutionary change the educational process, eLearning shall provide its 
real requirements and these will be integrated into the education system of secondary schools. It will be impossible 
to restrict the requirements just on controlling technology, which itself has dramatically changed. 
 
Another objective of the evaluation should be a relatively precise definition of the sciences or applied areas that 
may be subject or content of eLearning process. The specifics of foreign language teaching have already been 
mentioned here. In many other cases, however, the ability or suitability of eLearning is often based entirely on 
subjective estimates. The education system is, however, not to be built permanently just on estimates, even if well-
intentioned. Definition of the appropriate fields will then be very difficult without considering the specific context. 
In other words: There are current issues of results of teaching mathematics at secondary schools. Can anyone 
responsibly say today, that they can be used to establish eLearning application in areas fundamentally based on 
mathematics? 
 
Another objective will be to determine the real pedagogical value of eLearning courses, agree generally 
applicable criteria and final standards of their work. 
 
Next objective touches the most difficult aspect and its fulfillment will not be possible without the close 
collaboration with psychologists. We know that constructivism assumes a certain mental maturity of the learner, his 
autonomy in applying certain strategies, his sense of responsibility for fulfilling the tasks essentially unsupervised or 
with minimal supervision.  And there should be established in which their age or the age of the student can be with 
him all these qualities expected. And there shall be established whether an educational system shall presume them or 
measure them individually. It shall be decided whether it is sufficient in this sense only to edit school-leaving or 
entrance examination. It will be necessary to decide whether, if within the meaning of constructivism individuals' 
age specifics even on the level of skills, talents and mental maturity at all will be recognized, or if we simply turn a 
blind eye over this diversity. One can, however, imagine a situation where many questions will be solved by some 
experimental completion of an eLearning course and evaluating its results, which opens to an individual a further 
way to his higher education. 
  
3. Conclusion 
Effectiveness of education is a very complex and extensive concept. In its quantification it is necessary to 
consider a large number of indicators that are often difficult to be precisely measured.  
The issue of evaluation of eLearning, both program evaluation and evaluation of their effectiveness still devotes 
many authors. The question of evaluation of eLearning is very broad and the authors use different methods.  
The relation of methods and effectiveness leads to another speculation. In a foreign language teaching has its 
importance students’ mutual communication and of course their communication and conversation with the teacher. 
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